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Introduction
Classrooms have always been characterised by a dynamic spatiality that encourages 
focused interactions and learner involvement. However, classroom teaching continues 
to be limited, in its understanding of space, to the traditional notions of classrooms. 
Increasingly, literature points to a significant development in research on pedagogy that 
learning is a cognitive as well as emotional experience (Hascher, 2010; Tyng et al., 2017). 
Higher Education spaces, however, have mainly viewed learning as a purely cognitive 
experience (Mortiboys, 2005). A shift to higher education is not merely an academic 
shift but also includes readjusting roles, reduced parental monitoring, need to possess 
an increased sense of responsibility—sometimes coupled with geographical adjustments 
with shifts to different cities (Stallman, 2010). Therefore, there is an increased need to 
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evaluate learner-learning experiences in higher education spaces. In this context, rede-
fining learning spaces and re-designing pedagogy to empower cognitively as well as 
emotionally competent learners and enable them to make their own learning choices is a 
step towards learner autonomy. Learning is an amalgamation of cognitive and emotional 
processes; a learning process where students learn through engagement with the pro-
cess and reflection of the process is essential to creating a holistic learning environment 
(Fomichov & Fomichova, 2017).

The present work is an attempt in this direction. It reflectively analyses the pedagogic 
administration and facilitation of a beginner-level undergraduate course on understand-
ing the cityscapes of Bangalore, India, through a reading of the city as an urban senso-
rium. While several works have established the significance of working through urban 
sensoria, the strength of this paper lies in engaging with doing urban social ontology 
via urban sensorium as a pedagogic mode (Zhuang et al., 2017). We draw from a range 
of transdisciplinary and experiential modes of learning to highlight the real-time and 
digital learning environments both inside classrooms as well as outside of it. How does 
the pedagogy of urban studies contribute towards experiential and reflective learning 
of urban spaces? How can this pedagogy be extended to enable a conceptualisation of 
urban spaces as smart learning environments? How does this further propel the peda-
gogy of spatiality as an enabler of kinaesthetic and embodied learning that can inform 
the learner’s use of digital medium for their learning? These are some questions that 
have guided this research explication.

The paper is organised around instantiations of classroom experiences, on-field expe-
riences, and critical reflection of the digital assessments, all of which were continuously 
evaluated for their strength as different learning environments. The paper posits urban 
sensorium pedagogy as a smart learning environment, coupled with digital assessments 
(Hwang, 2014), as smart learning towards Urban Studies. The assessment culminated 
in a digital impression of the experience, accompanied by a reflection essay, to enable 
learners recognise their mapping of the urban sensorium. Here, we import Jon Dron’s 
use of a functional characterization of smart learning environments that “actively nur-
ture learning, however that may be achieved” (Dron, 2018, p. 1). Dron expands the oth-
erwise limited sense of digitality-blended learning that determines the ‘smartness’ in 
learning environments. For him, the purview of ‘smart’ learning environments is

the configuration of its parts – humans and others – and their interactions … to 
consider smartness as an emergent consequence of dynamic interactions between 
the environment’s constituent parts, including those of its human inhabitants and 
the artefacts and structures they wittingly or unwittingly create. In such an environ-
ment … smartness emerges as a result of structure and interaction, whether or not 
either aspect is mediated or enacted through digital technologies. (Dron, 2018, pp. 
2–3).

Drawing from this, it was observed that students were able to locate their individual 
learning alongside skills accrued in the process of this urban experiential learning mode. 
This also foregrounds an embodied learning through a material and digital engagement 
with space and its social construction. The sensorium as a concept emerges in the twen-
tieth century writings of European cultural theorists like Walter Benjamin. Benjamin’s 
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reading of the twentieth century was that the human condition is increasingly being 
characterised by perceiving the world driven by technical splendour, primarily visual 
in nature, as neurological shocks (Buck-Morss, 1992). Benjamin critique a disembod-
ied experience of the gifts of technology—film, photography, music–all rendered tech-
nically in a disembodied space and time where a user can move to another time and 
space without really being in that time and space. By foregrounding the urban sensorium 
as a significant critical, affective pedagogic tool, we generate reflections about learners’ 
knowledge of the sensory learning, the city’s intersectional aspects, and more signifi-
cantly, the student’s embodied and emplaced self in the built-environment.

The methodology of this article is provided by autoethnography (Hughes et al., 2012) 
and reflective research. It is triangulated by a reflection of the pedagogy through a com-
bination of in-class student–teacher reflections, on-field experience of urban sensorium 
via student participation, and reflection of learning through the exercise of mapping a 
spatial contour in the city via sensory experience in digital learning spaces. The paper 
has also involved the engagement of an external faculty member as a co-author, in order 
to manage any bias or researcher subjectivity that may have arisen in the design. We 
draw directly from course materials as well as student work to support the reflections on 
the course. The following sections also highlight how the learners were able to actively 
experiment with digital modes to render their work. It explicates how learners con-
cretise their experience of being in the city and kinesthetically learn from it, how their 
reflective observational strategies enabled their mapping skills, and how they were able 
to conceptualise the abstract sensorium experience in creative ways.

The paper has implications for teachers and for other stakeholders. The urban space 
here becomes the medium and as well as the content of the teaching/learning process. 
This opens up the notion of spaces in pedagogy as ‘one that is occupied for teaching’ to 
spaces themselves becoming pedagogic. Understanding alternative spaces and their rela-
tionship with learning will enable educators, students, curriculum designers, and admin-
istrators to incorporate this notion into pedagogic policy and practice.

Overview of pedagogy and spatiality
One of the major inspirations that backed the design and the facilitation of the course 
was a need to explore alternate pedagogical spaces. Classrooms have always been 
dynamic spaces encouraging interactions and learner involvement. However, ‘class-
room’ limits the understanding of space vis-a-vis traditional notions of classrooms. The 
focus of any educational process is the development of a learner’s critical analysis com-
petencies where “these capacities are often hindered to be nurtured in a packed small 
pot” (Park & Choi, 2014 p. 751). In higher education, teaching–learning processes need 
to be directed toward the development of higher order thinking skills. Thus, a course 
that studies the impact of a pedagogy centred on understanding the urban sensorium 
as a space of and as a space for learning, can lead to significant perspectives in higher 
education.

The course “Reading Cityscapes: Bangalore Histories” on which this paper is based 
also brings forth another significant component: experiential learning. Learners and 
their experiences become vital to the understanding of the city and, by extension, of 
spaces. By making learners proactive participants in their own learning process using 
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“inductive reasoning” as a pedagogical process, experiential learning “creates opportuni-
ties” for “data learning” as opposed to “assumption learning” (Hawtrey, 2007). This, in 
turn, furthers the vision with which this course was designed. Learners often retain only 
parts of what they hear whereas they retain majorly when they actually do (Senge, 1990). 
The most significant aspect of this learning is learners’ personal involvement with the 
process of learning and then basing their knowledge on their experiences.

Development
The research context

The study concerns “Reading Cityscapes: Bangalore Histories”, a 3-credit course with 3 
contact hours a week offered to first-year undergraduate students at a university in Ban-
galore. 81 students enrolled into the course. One of the objectives of this research thrust 
area includes introduction of courses about the city of Bangalore.

Urban Studies has established itself as significant field of enquiry today. Urban dwell-
ers are on the increase across the globe. The urban is the driving impulse of our contem-
porary economic and cultural change (Amin, 2007). Bangalore occupies an important 
locus in this urban paradigm. As knowledge-builders vested heavily in working towards 
developing more important trajectories of cultural studies in the Indian context (Sawh-
ney, 2019), the need to specifically develop knowledge around the city of one’s academic 
labor—Bangalore–is imperative.

The course was guided by the belief that the urban sensorium as a pedagogy will aid 
in creating an understanding of Bangalore as a more corporeally-perceived, and socially 
sensed space. In turn, urban spatiality comes to be established as a smart learning envi-
ronment. Engaging with Bangalore has also seen some significant research. Research in 
the area of urbanity of Bangalore has primarily focussed on economic and IT-enabled 
structure (Stallmeyer, 2010), water histories and sustainability studies, and urban loving 
and sustainability (Revi et al., 2014). However, there is limited research to understand 
the pedagogic import of Bangalore as urban spatiality. The present paper discusses the 
course in this light. As a part of the course, students were exposed to documentaries and 
curated material on Bangalore which would help them map their sensory perceptions 
of the city. Through reflections and discussion, students then were encouraged to visit 
these sites and connect their classroom learning to their actual perceptions of the city 
spaces.

The course design is drawn from sensory ethnography. Students were encouraged to 
probe important questions about the city throughout the course. These included ques-
tions such as: How does one locate the sensoriality of experiencing urban spaces? What 
would some of the experiences of mobility in the city mean to its dwellers? How does 
immobility and the city come to be examined? What newness does a sensory reading of 
urban spaces bring to one’s engagement with the space?

Course content

The course ‘Reading Cityscapes: Bangalore Histories’ is an elective offered to students 
of the first-year undergraduate program at the University. The course is initiated as an 
attempt to generate new knowledge about the urban nature of Bangalore, both peda-
gogically as well as experientially. With a constitution of student population that is a 
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mix of native as and non-native learners, the course also aims to understand the diverse 
engagements that learners bring to their experience of the city.

Typically, the class includes students from various disciplines including Business, 
Humanities and Social Sciences. The course enables students to think of the concept of 
’the city’ as a dynamic entity and analyse how our interaction with, the city produces 
knowledge about urban spatialities. The central focus of the course is to help students 
develop a sensory approach to understanding the city.

Reading Cityscapes is built with the following outcomes:

• Illustrate a comprehensive knowledge of an informed sense of ‘city’ through critical 
enquiry;

• Generate critical readings and writings about various aspects of Bangalore spatially;
• Examine and revise various concerns that the discipline engages through academic 

presentations and research;
• Develop a critically sharp outlook towards reading and understanding of narrations 

of Bangalore, and
• Generate readings about the city through sensory perceptions as analytical frame-

works.

Through the course, the course instructor wished to take students through an experi-
ential, informed ontological reading and engaging with built environments.

Course design

The entire course was envisioned around engaging with the city through the urban 
sensorium, in-class readings, lectures and discussions involving several literary, politi-
cal and cultural discourses around the city. These were meant to primarily help stu-
dents develop a nuanced sense of experiencing the urban. Readings included those that 
mapped the historical and cultural development of Bangalore, the role of public activism 
in developing a certain cultural currency of Bangalore; contestations over public spaces, 
among others. These readings were contextualised to be read alongside the emerging 
contemporary debates in and around the city.1 Students were also introduced to thinking 
about spatiality differently. They were encouraged to move away from the most domi-
nant mode of engaging with the city—the visual medium—and attempt to work through 
other sensory perceptions.

At the outset, students were instructed to tour the campus and make notes about the 
sensory perceptions of what they observed on campus. These observations enabled them 
to think about spaces differently. For instance, students noted that the campus cafeteria 
is noisier during the breaks, obviously due to more student footfall, than during class 
hours when it was largely unoccupied. Here, they noted the intersection of the visual 
with auditory sense: a visually empty cafeteria, for instance, also meant nearly no noise. 
This led them to understand that one kind of sensory perception also works alongside 
other sensory perceptions to generate meanings. This was one of the ways to enable 

1 For instance, Bangalore’s Town Hall, an important historical architectural space was fairly unknown until the protests 
over the Citizenship Amendment Act became a robust activist and student-led protest at Town Hall. Town Hall’s pres-
ence in the public imagination drastically changed, an evident idea that emerged in many of the classroom discussions.
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students to recognise the embodied sense of spatialities generated through a reading of 
sensory grammar.

Following their interaction with the cafeteria space and their subsequent reflections 
on it, students were required to discuss the readings in class. They were also provided 
feedback on their mapping of the sensory experiences. Students’ field experiences, their 
reflections of the same, collation and critical analysis of the notes were the central com-
ponents of the pedagogy here. The outcome of the assessment was going to be evalu-
ated based on the digital curation done by the student. They were given the freedom to 
choose a platform for the same. Instagram was one platform extensively used by stu-
dents. Here, many students were able to clearly elucidate how the visual and aural were 
also guided by taste, tactile, auditory, olfactory sensory perceptions. Some others also 
developed websites and blogs to host their content.2 This digital production of knowl-
edge for assessment was also an important dimension of the assessment design.

Methodology and design
We work with two theoretical frameworks to argue for the urban social ontology via 
urban sensorium as a critical and affective pedagogic tool: one emanates from within 
Urban Studies while another from studies in pedagogy and assessment. Borrowing from 
these two frames, we explicate how the mode adopted in the course increased student 
learning both at the level of domain-based comprehension of studying urban spatiali-
ties, as well as enabling their general skill sets including written skills, speaking skills, 
critical and analytical skills, and communication skills. The levels include the cognitive 
reflection-level; the affective-reflection level, and the process-reflection levels. The need 
to recognise both the human sensorium and its embodied presence, and its resulting 
urban sensorium paradigm as a pedagogic mode in the mapping of the city’s built-envi-
ronments is central to the paper here.

Guided by autoethnography (Hughes et al., 2012) and teacher reflection as methodo-
logical pegs (Jakeman et al., 2017), this paper explores the following questions:

1. What pedagogical implications does the urban sensorium approach hold out for the 
integration of a kinaesthetic, affective learning mode in the facilitation of introduc-
tory urban studies courses?

2. Can these pedagogical implications also be valid to explore alternative spaces (spaces 
apart from the classrooms) as pedagogical spaces, especially in the digital context?

3. Can the urban space here become the content and the medium to understand spati-
ality within the pedagogical context?

These questions function as interpretive frames to critically reflect on the course, and 
for this, Jan Fook’s (2011) critical reflection as research is used as the interpretive prism. 
Fook locates critical reflection as a research method for practitioners of various profes-
sions to reorient, organise and reconfigure their own learning experience as a way of 
adding value to their professional practice. He says, “participants begin by presenting 

2 The digital portfolio also served as a mode of curating some interesting work on other platforms like Google Sites, 
‘Wixsite’ and other blogging platforms.
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a story of their experience which they believe is crucial to their learning about their 
professional practice” (Fook, 2011, p. 56). Fook also delineates two important stages 
in this reflective learning. Stage 1 is when the participant traces certain fundamental 
assumptions of their practice, often to do with power and social context. The second 
stage is characterised by an awareness of these assumptions that may be reorganised 
and reworked leading to new approaches in one’s practice. In a similar vein, this line 
of inquiry is adopted here to orient the course development as the first stage where the 
assumptions are drawn together to create a course design, and Stage 2 is the reflective 
exercise that helps place many of these assumptions within a larger personal as well as a 
social context of critical and affective pedagogy. Further, this paper is also informed by 
research that argues for a development of reflection in the research environment from 
which they operate (Attia & Edge, 2017; Higgs et al., 2011).

To provide a conceptual understanding of the sensorium, we borrow from Buck-
Morss’ reading of the ‘corporeal sensorium’ in Walter Benjamin’s work on Paris. Buck-
Morss argues that the sensorium can be understood as a “form of cognition, achieved 
through taste, touch, hearing, seeing, smell—the whole corporeal sensorium” (Buck-
Morss, 1992, p. 6). The idea of the urban sensorium, therefore, is fairly straightforward 
and is drawn from an understanding of developing a sense of the city through the five 
senses: sight, sound, smell, taste and touch (Krieger & Holman, 2007). Here, we restrict 
ourselves to an understanding of primarily the corporeality of the sensorium as a peda-
gogic mode rather than the more often associated category of the aesthetic. For this, we 
use excerpts from student works as representative impressions of their learnings from 
the course,3 alongside their reflective essays that mapped their learning. These function 
as illustrations of engaging with the urban sensorium of Bangalore as a pedagogic mode. 
Their works serve to illustrate the critical, pedagogic, affective potential of enabling 
urban sensorium readings as an engaging way to make sense of the social ontology of 
urban spaces.

Assessment

The assessment was incremental across four levels of formative assessment submis-
sions, culminating in a summative assessment of a reflective essay. Each student was 
directed to make a comparative analysis of two sites in the city of Bangalore through 
a sensory reading of the sites as a way of urban meaning-making. Each student was to 
regularly visit both sites and maintain a journal of their observations to marks any simi-
larities, differences and significant sensory perceptions that stand out due to its context. 
The learner was also directed to propose two sites clearly demarcating the rationale for 
the choice of the two. These had to be justified for the choice of comparison either by 
its similarities, or stark differences, or their location, or history. Following instructor-
feedback, they had to develop their content. The final submission was to culminate in 
a digital portfolio of the entire work and a reflective essay clearly outlining the learning 
acquired in the process of the work. The digital portfolio was chosen as the assessment 

3 The learners’ illustrative writing used here has been retained as is, without making improvements to the style or gram-
mar. This is deliberately done because style of writing was not one of the central aspects of the course’s administration. 
Additionally, and more significantly, the work is rendered verbatim in order to retain their voice and their account’s 
authenticity.
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platform as this enables a multi-modal audio-visual curation of learner experience. The 
essay had to include the following:

1) Mapping the two sites and identifying the learning through sensory exploration of 
the two spaces

2) Learnings from the on-field activities with a list of 5 skills that were honed during 
this exercise.

3) Learnings from organising information, observation and materials gathered to put 
the portfolio together

4) Elaborating the sources of learning
5) Visual creative map of the comparative spatial analysis
6) Mastering Knowledge and Skills accrued in the semester through journaling, obser-

vation, critical thinking and analysis
7) Presentation: Completeness and quality of the work documented and presented

At the end of these assessments that progressively built one from another, it was 
believed the student will be able to:

a) Identify areas of enquiry with regard to culture and the city;
b) Describe the discursive construction and sensory mapping of the identified domains 

in the city;
c) Evaluate, compare and contrast various modes of knowledge used to represent work;
d) Articulate clearly and critically aspects of reading sensory perceptions of the city;
e) Write clearly and articulate one’s critical analysis in the sensory reading of city 

spaces;
f ) Reflect in thought, writing, and other creative outputs the importance of recognising 

various learnings;
g) Create work that maps the readings of sensory perceptions of the city sites chosen, 

and
h) Collate, organise and assimilate various observational knowledge and transform 

them into critical and analytical points about the city and the self.

Results and discussion
Locating the course in a reflective environment of learning was central for the course. 
The digital submission assignment was to be developed across the semester, drawing 
from class discussions and instructor-feedback. Therefore, the course content was devel-
oped keeping this crucial reflective element as central to its administration. Attia and 
Edge (2017) trace the development of ‘becoming a researcher’, in their work on reflection 
as a research methodology. It is useful to reproduce their idea here to help contextualise 
our curricular aims and outcomes better:

Embedded in and emerging from their contexts, therefore, reflexive researchers 
open themselves up as one element of the phenomena that are to be investigated. 
Moreover, in such investigation, while prescribed and learned methodological proce-
dures may well be useful, a developmental approach to research methodology (and 
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a becoming approach to being a researcher) will be equally open to the possibility 
of shifting insights, emergent goals, and evolving methods in the pursuit of findings 
more significant than those that initial research questions might have foreseen. The 
role of reflexivity … involves raising awareness of its processes with the dual aim first 
of enriching one’s lived experience, and then articulating this awareness as a contri-
bution to the deepening of understanding of the field. (Attia & Edge, 2017, p. 36)

Thus, reflection seeks to establish an embodied learning experience. Fomichov and 
Fomichova (2017) elucidate the development of the Student Self-Oriented Learning 
Model (SSOL-model) to map the benefits of acquired knowledge coupled with life expe-
rience as beneficial for self-cognition and self-construction. Drawing on this, we advance 
the learner-recognition as acutely being informed by spatiality of learning, both real and 
virtual. Figure 1 is an illustrative representation of this intersectional matrix that gener-
ates an embodied learning in real and virtual spaces. Guided by reflection as a research 
method, the discussion here is oriented along three major levels of reflection: the cogni-
tive-reflection level that delineates and critiques the new knowledge acquired and new 
skills learnt in the course by the learner. Affective-reflection level draws from student 
responses that point towards enhanced creative learning, recognition of the embodied 
learner, and informed decision-making. Process-Reflection level ties both the cognitive 
and affective reflection ideas drawn from student work to locate the course’s administra-
tion within the pedagogic experience for the practitioner working out of specific institu-
tional structures.

Cognitive‑reflection and affective‑reflection levels

This section examines the different responses given by students that allude to their new 
learnings and skills (cognitive reflection) and a consciousness of their embodied selves in 
the process of this experiential learning (affective reflection).

From student work emerged a sense of perceiving the city through an informed lens, 
aided by the sensorium. Thus, with the course, the attempt was also to move towards 
an ecology of urban sensorium informed by the presence of the learner in the space and 

Fig. 1 Illustration of the reflection levels of the learners and the practitioner
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time and record the observations to develop a social-ontological sense of the urban space 
being investigated. With students at work, it was clear that the affective and kinaesthetic 
learning played a significant role in their cognitive reflections. Role of affective learn-
ing in pedagogy has been increasing, especially with a need to locate advancing cogni-
tive levels through a well-informed affective mode that draws from learners’ interests, 
emotions, attitudes and motivations. Such pedagogic styles sure do assist students in 
decision-making, creativity and rational behaviour, thus maximising learning outcomes 
(Bamidis, 2017).

Students pursued several spaces, and it was fascinating to observe how in many 
instances, the spaces were visualised entirely differently. In a work mapping Cubbon 
Park, an important public space in Bangalore’s cultural imaginary, the student notes 
“Places like Cubbon Park can be used as political platform. For instance, on 13/01/2020, 
the CAA protests at the park has shown a musical twist. Here a bunch of 30 professional 
musicians decided to protest … their front in the form of a rap.” (Bhatnagar, 2020). Simi-
larly, another student exploring the city on a bus ride claims: “In the evening, smell per-
ceived is a billion times different … Sweaty armpits, soiled shoes, smoke and pollution … 
give an idea of how exhausting it is for everyone living in this city.” (Periwal, 2020).

An important implication of the sensorium as pedagogic mode was to enable an 
embodied learning experience of the self in the built environment. This embodied 
emplacement of the learner is further facilitated by their attention to sensory per-
ceptions informed by a kinaesthetic and affective learning. In reflecting on these 
affectations, a criticality was also noticed, especially in students’ recognition of the inter-
sections of class, labour, politics, and gender-related questions. Consider the two follow-
ing responses from the reflective essays of two learners, presented here in some detail as 
they appear in their final submission:

Reflection Excerpt 1
During my research on the Cubbon Park, I had conducted an in-detail compara-
tive analysis of the landmark on weekends, when compared to weekdays. I chose this 
particular location because I believe it can be deemed as the “pride of Bangalore” 
and I like to call it “The Crown Of The Garden city”. If a tourist asks a Bengalurean 
about places they should visit during their time in the city, they will definitely have 
Cubbon Park in the top-five of their list. I was also keen on comparing this location 
to “itself ”, by that I mean on weekends and weekdays. This is because, I observed a 
wide difference in terms of sensory perceptions when I had visited the landmark on a 
Tuesday, compared to when I went on a Sunday.
While paying attention to sight I observed that there were a lot more people on week-
ends compared to weekdays at the various spots within Cubbon Park. I figured that 
this might be because people are not tied down by the daily routines on weekends, 
when compared to weekdays. Hence, they come to Cubbon Park to “take a break”.
In terms of smell I observed that on weekdays there was a very distinct smell of 
nature like the smell of trees, wet mud and flowers. This is probably because on 
weekdays there are hardly any people, food vendors, dogs etc. However, on weekends 
I observed that the place was brimming with life. Hence, I could sense a series of 
mixed smells ranging from the smell of the snacks from the street stalls, dogs pranc-
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ing around and just a subtle smell of the trees and blossoming flowers.
When it comes to sound I noticed that on weekdays the main sound I could hear was 
of the birds chirping, wind gushing and the subtle sound from the movement of trees. 
There was hardly any sound made by people. On weekends however, I could hear a 
lot of chitter-chatter of people, sound of cars honking, dogs barking, street vendors 
calling out for customers and of course wonderful music from the performers per-
forming on the “bandstand”.
When it comes to touch, I recall the touch of the grass, barks of the trees and soft fur 
of the dogs. I also recall the vibrations I felt when from the ground when there were 
performances on the bandstand on weekends.
When it comes to taste I remember the taste of the yummy street food sold by the 
street vendors on weekends. However, I observed that there was lesser snacks to 
taste when I went on weekdays. I figure this is because of the street vendors have 
noticed that a lot lesser people come to the park on weekdays. Hence, they can get 
better business elsewhere. During my time there, I couldn’t help but wonder how this 
“space” could have just been some barren land used to construct skyscrapers. How-
ever, due to the beautiful spread of green foliage of trees, flowers and small ponds. 
The space has become a famous garden that is like the “lungs of Bangalore”. Cub-
bon Park is indeed a wonderful pace to understand the various dynamics of sensory 
perceptions. This landmark will not only heighten these perceptions but will also get 
you in touch with wonders of nature.

Reflection Excerpt 2:
Communication skills played a major role in my assignment. It includes interper-
sonal interactions, verbal and non-verbal communications and written communi-
cation. Being a business student, communication is an essential part of my career 
and also in my personal life to develop and maintain relationships. I got an oppor-
tunity to speak to a lot of people and one of them was the Director of Horticulture in 
Lalbagh which improved my interpersonal interaction. Speaking to multiple people 
revealed their interpretations of the place which increased my understanding and 
opened the doors to things which were unknown to me.
Non-verbal communication in the form of the facial expression of the people who 
were present in those places had to be observed to understand how their behaviour 
is affected by the space like in High Court people were often tensed and anxious 
whereas in Lalbagh people had a relaxed expression. These were the communication 
skills developed on-field. In off-field work, writing skills were the main form of com-
munication. Analysing and interpreting all the observations, developing connections 
and giving a structure to the entire assessment was possible only through the writing. 
This enhanced my vocabulary, sentence formation and in all my writing skills which 
is very important in the academic world.

Both these excerpts, although only representative, capture the larger affective, 
kinaesthetic and embodied mode of doing city studies informed as an urban sen-
sorium. Memories invoked by smell, the city’s intersection with social questions of 
class, as well as these informing the student’s own learning is to be noted here.
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Process‑reflection level: locating practitioner and institutional critiques, and pedagogical 

recommendations

In this reflection level, the course instructor reflects through the facilitation of the 
course on the very practice of the pedagogy. One of the important reflections that 
emerges from a critical look at the course facilitation is the manner in which increasingly 
curriculum needs to bridge the gap between theory and praxis. Here were a set of stu-
dents from diverse disciplinary backgrounds in their first year of instruction. They were 
not equipped to fully comprehend the philosophical and theoretical underpinnings of 
the ‘social and ontological dimensions of studying the urban’. It was imperative that this 
gap needed to be bridged. The best way to enable this was to encourage students to be 
able to establish the links between the theoretical modes of analysing the city, to actually 
going about doing it.4

However, much was also learnt as a way of retrospective reflection for the instructor. 
An important measure was the nature of the digital work presented by the students. 
While many students learnt from their own practice of using digital media, the actual 
use of the digital platforms to host their work itself was not actively considered as a part 
of the pedagogic practice. This was assumed to be covered through feedback sessions. 
However, in hindsight, an inclusion of sessions on developing digital tools will make 
learners far more curious and creative, thus equipping them with another set of skills 
not envisioned earlier in the course becomes a necessity. This reflection has been fur-
ther enabled primarily through the current situation of the pandemic, that has urged 
us practitioners to reconsider our pedagogic modes. Ever since the move to work with 
technology in higher education has been necessitated with the pandemic, in hindsight, 
the primary course instructor realised that they could have used several important tools 
to enable learning, writing, collaborative knowledge development and sharing as active 
parts of the pedagogy. As an instructor, the primary author failed to equip with the nec-
essary digital tools to be able to render the digital portfolio through modes other than 
the most popular ones chosen by the students. Students could have been introduced to 
audio recording apps to help them work with sound bites of the city in a more informed 
manner. The institutional LMS could have been built into the course in a far stronger 
way that would have worked well to curate content about the city and generate institu-
tional digital knowledge.

An important challenge faced by the course instructor was the class number. A course 
that offers exciting opportunities to learn is likely to attract students, but in some cases, 
students also had to choose the course because of non-availability of other courses. 
Therefore, their investment in the course was far lesser than those who had chosen the 
course out of their own volition. This was also reflected in some of their reflective essays.

An area of serious concern is also the possibility of the course being offered by another 
instructor, due to various administrative reasons, who has little or no experience in car-
rying this sort of a pedagogy. In such a case, a digital tool-kit to help the instructor work 
with the course and achieve the outcomes outlined will be far more successful.

4 Michel de Certeau’s ‘Walking in the City’ served as an interesting point to begin with, especially with the opening 
visual image of New York vis-à-vis its alleyways. This provided a good visual and cognitive analogy for students to begin 
thinking about Bangalore, too.
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Conclusion
This paper has reflected on pedagogical implications for the integration of a kinaesthetic, 
affective learning mode in the facilitation of introductory urban studies courses. Fore-
grounding the urban sensorium as a smart learning environment, an important impli-
cation of this reflective research has been in recognizing the success of the pedagogic 
mode of the urban sensorium. Considering this, an action-research with the course can 
be initiated to understand its long-term effect both for students in the long-run and the 
sustainability of the projects worked on by students. Since the sustenance of continuing 
many of the digital platforms is not worked within the course, a student may not nec-
essarily continue to contribute towards building their digital repository. This can be 
worked within the pedagogic mode and envisioned in terms of a longer research plan 
to see its overall effectiveness. It has been illuminating to note that this research also 
opens up experiential pedagogy via spatialities, an idea that can be highly useful in other 
pedagogic contexts, too. This sort of a research plan can culminate in an action-research 
design that will work towards a more focused digital capstone-assignment for students 
that will also enrich the pedagogy of urban studies, as well as create new knowledge 
about cities made available digitally.
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